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ABSTRACT
he application of 
pr inc ip les  and Ts t r a t e g i e s  o f  

‘reflective practice’ and 
‘critical reflection’ on the 
practice of teachers in 
the classroom is known 
as professional learning. 
It is not just attending 
conferences  and/or  
conducting research, 
rather, it is a matter of 
t ransformative  and 
rigorous investigations 
a b o u t  t h e i r  o w n  
professional practices. 
Action research is one of 
the best technique of 
bringing improvement in 
their own teaching-
learning process. The 
role of teacher educators 
have changed from 
disbursal of knowledge 
t o  f a c i l i t a t o r  o f  
knowledge. Thus, there 
is need to go for self 
inquiry into their own 
practices. They should 
know the principles and 
practice of 'reflection' 
and 'critically reflective 
practices, to develop 
their own professional 
practices. Reflection and 
cr i t i ca l ly  re f lect ive  
practices are more than 
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just thinking about 
practice, and improving 
themselves in isolation. 
It involves an ideally 
collaborative unpacking 
of assumptions, and a 
willingness to challenge 
and have challenged 
deeply embedded beliefs 
and routines of practice. 
It involves a mentored 
gathering of evidence of 
o n e ' s  o w n  c u r r e n t  
practice and its impact, 
and an ongoing re-
examination of that 
practice in the light of 
that evidence. It also 
involves taking into 
account, and being 
responsive to, a wide 
r a n g e  o f  s p e c i f i c  
contextual and cultural 
c o n s i d e r a t i o n s .  
Professional learning is 
not achieved rapidly & 
comfortably but a long, 
tedious and consistent 

process. The aim of 
professional learning is 
to develop professional 
c o m p e t e n c i e s .  
Professional learning is 
dynamic, collaborative, 
part of an institution,, 
p a r t i c i p a t o r y ,  
adequately resourced in 
all of money, time & 
h u m a n  t e r m s ,  
multifaceted, cognisant 
o f  s o c i o - e m o t i o n a l  
aspect ,  st ructured ,  
attached to both internal 
and external motivation 
and carried out by highly 
qualified, credible and 
experienced facilitators. 
The real strength of 
professional learning is 
to pay attention to 
individuals and their 
v a r i o u s  n e e d s  f o r  
information, assistance 
and moral support. 

ProfessionaKEYWORDS:

l  learning,  Teacher  
educators.

INTRODUCTION 
Professional learning 
means application of 
principles and strategies 
of 'reflective practice' 
and 'critical reflection, 
on the pract ice of  
t e a c h e r s  i n  t h e  
classroom. Professional 
learning for teacher 
educators is not just, or 
e ve n ,  a  m atte r  o f  
attending conferences, 
or  spending  a  day  
reading in the library, or, 
f o r  t h a t  m a t t e r ,  
conducting empirical 
research in schools and 
classrooms. Rather it is a 
matter of undertaking 
p o t e n t i a l l y  
t ransformat ive  and 
rigorous investigations 
o f  t h e i r  o w n  
professional practices in 
order to improve those 
practices." Davey and 
H a m ( 2 0 1 1 ) .  A c t i o n  
research is one of the 
b e s t  p r a c t i c e /  
technique/mode of  
bringing improvement in 
their own teaching-
learning process. There 
is paradigm shift in the _
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working of teachers from lecturing to facilitating. The in-service teacher training must emphasise on facilitating 
teachers to go for self-inquiries into their own practices as compared to present before them new content or 
subject knowledge or new pedagogical skills. As Loucks-Horsley (1996) has described this shift in focus: 
traditionally, those who provided professional development to teachers were considered to be trainers. Now 
their roles have broadened immensely.... [and] they have to be facilitators, assessors, resource brokers, 
mediators of learning, designers, and coaches….. Accordingly, the knowledge base of in-service teacher 
education is increasingly becoming constituted as a knowledge not so much of curriculum or assessment 
methods, or the like, but more as a knowledge of the principles and practice of ‘reflection’ and ‘critically 
reflective practice’, and of how these may empower teachers to improve their own practice. In order to develop 
their own professional learning, the teacher educators must know about ‘critically reflective practice' and how to 
foster these practices among them. 

The general consensus on what critical reflection or reflective practice looks like consists of a common 
acknowledgement that 'reflective practice' and subsequent teacher educator or teacher professional learning 
form a complex process that invoke more than just thinking about practice (Dewey, 1933; Schon, 1983; 
Loughran, 2006), and more than just a teacher or teacher educator self improving themselves in isolation (Lave & 
Wenger, 1991; Wenger, 1998). It involves an ideally collaborative unpacking of assumptions, and a willingness to 
challenge and have challenged deeply embedded beliefs and routines of practice (Samaras, 2002; Jackson & 
Taskar, 2006). It involves a mentored gathering of evidence of one's own current practice and its impact, and an 
ongoing re-examination of that practice in the light of that evidence (Brookfield, 1995; Hatton & Smith 1995;  
Reid, 2004). It involves taking into account, and being responsive to, a wide range of specific contextual and 
cultural considerations (Hall & Hord, 1991;  Bishop & Glynn, 1999), and it does not skirt the discomfort of the 
cognitive dissonance that necessarily precedes any change in practice (Argyris & Schon, 1974; Spillane et al., 
2002. Thus, professional learning through (self-) critical reflection is not achieved rapidly, it is not achieved 
comfortably and it is not achieved alone (Davey & Ham 2011). 

The aim of professional learning in education is to develop professional competencies. Research studies 
show that professional learning is not 'replicable recipe' but professional learning has shown itself to be more 
effective than other kind of in-service training. Literature also indicate that professional learning of teacher-
educators through reflective practices is a long and tedious process. Timperley et al. (2007) in a research study 
concluded that effective professional learning is that which, among other things, is:
• Ongoing and extended in time (taking years rather than months or terms),
• Adequately resourced, in all of money, time and human terms,
• Collaboratively designed and conducted, within or across institutional groups,
• Part of a school or institution or community-wide cultural change,
• Owned by the participants and not imposed,
• Such that participants feel part of a community of ‘change agents',
• Multifaceted, both in form (e.g, mix of face to face and ‘distant’ within and outside the institution, just-in-time 
and just-in-case, group and individual, small workshops and large conferences, internal and external change 
agents, etc.) and content (e.g. it goes beyond the technical aspects of teaching to deal with  ‘big' concepts like 
theory, pedagogies, learning, diversity, and so on).
• Conducted in a spirit of active and self-critical reflection, and in a collegially ‘safe' environment,
•Cognisant of the socio-emotional aspects of participants' need to grow as practitioners, and not just their 
intellectual ‘need to know' something,
• Structured to move participants slowly from their wants towards their needs,
• Attached to both internal (participant desire to change) and external (e.g. qualifications, funding for 
conferences, celebrations, or other acknowledgement) motivation and reward,
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• Actively supported by all levels of management in both the providers' and the participants' institutions.
• Carried out by highly qualified, credible and experienced facilitators.

The above mentioned list of factors is not exhaustible to develop a theory of professional learning of 
teacher educators. Korthagen and and Kessels (1999), Berry and Loughran (2002), and Loughran (2006) talk of 
developing a pedagogy of teacher education, through self-study and critical reflection. Thus, there is need of 
fostering reflective practice. Such change in professional practice is likely to be effective only with the authentic 
preoccupations of the participants in that change; and those preoccupations themselves change as practice 
changes (Davey and Ham, 2011). This is the focus of all facilitation models of in-service teacher education. It is 
manifest: in a frequently expressed emphasis on ‘responsiveness’ rather than  delivery, or ‘dissemination' in the 
facilitation of teacher learning (Loucks-Horsley, 1996; Hall and Hord, 2001); in a constant emphasis on 
‘scaffolding’ the learning of teacher colleagues just as one would expect them to scaffold the learning of children 
(Brookfield, 1988, 1995); in a focus on identifying ‘where they are coming from’ (Robinson & Lai, 2006) and 
agreeing a ‘common language' as a matter of first principle in mentoring colleagues (Garmston and wellman, 
1999); in a ubiquitous emphasis on solving authentic, teacher- identified or teacher  educator-identified 
problems in professional learning enquiries(Glickman, 2002; Spillane et al., 2002); in the emphasis on 
professional knowledge as intensely ‘situated’ and a ‘collectively constructed’, in nature (Lave & Wenger, 1991; 
Putnam & Borko, 2000); and so on. 

On the basis of their research Davey and Ham (2011) identified six key preoccupations of practice, that 
tended to dominate ‘teacher educators' thinking when engaged in these kinds of professional learning enquiries, 
and thus need to be attended to in mentoring of such learning. These Six preoccupations were divided into two 
groups: those focused on the progress or process of the enquiry itself, and those focused on the enquirer and the 
nature of the professional relationships that evolve among those taking part. These preoccupations known as 
‘the 6 Ms’ of mentoring professional learning in teacher education, are summarised as follows:

• Meaning Preoccupations related to mentees/practitioners making sense of their practice and professional 
experience generally, but also making sense of the evidence gathered during reflective enquiries in particular.
• Me-ness Preoccupations centred on keeping the focus in reflective reflection on the mentee/practitioners 
themselves. This often had two particular dimensions: their identifying and critiquing their own practices, as 
opposed, for example, to the practices of others; and ensuring that the issues addressed were genuinely their 
puzzles of practice, as opposed, for example, to their institution's or to ours.
• Manageability Preoccupations about logistical, organisational or workload issues (finding 'mental space', 
organising  resources, sampling for data collection, etc,), but also significantly about the scope of the enquiry, 
especially identifying puzzles of practice or enquiries 'small’ enough to be 'doable, but 'big, enough to be 
important.

• Momentum Preoccupations involving motivational or priority issues and issues around time and timing, 
especially maintaining, sustaining and negotiating a self-study or enquiry over an extended period of time, and in 
the face of other distractions.
• eMpathy Emotional and/or cultural 'safety’ Preoccupations, including feeling safe and secure about the 
mentoring process, ethical issues in the enquiry process, emotional responses to critique and judgement, 
adherence to cultural values, and the interplay of individual personalities within the group.
• eMpowerment Preoccupations around the extent of agency, autonomy, dependence, professional status and 
relative contribution, as felt by individuals in relation to the group and in relation to the mentor, as these changed 
over time.

Ministry of Education. (2008) suggested some generic principles of effective in-service teacher educator 
professional learning. These principles describe that professional learning in in-service teacher education 
contexts, both the professional learning of the in-service teacher educators themselves and that of the teachers 
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that they work with in a monitoring capacity, is likely to be effective insofar as:
1. Professional learning is underpinned by self-enquiry and research that resolves practitioners' own questions 
and dilemmas about their practice.
2. Improvements in teacher educators' practices are based on evidence-based inquiry linked to learner 
outcomes
3. Professional learning is based on collaborative and collegial relationships.
4. Professional learning is bound by, and responsive to, localised context and culture.
5. professional learning builds and is supported by active and conscious leadership. 

Loucks-Horsley has said of the Concerns Based Adoption Model that: the [real] strength of the concerns 
model is in its reminder to pay attention to individuals and their various needs for information, assistance and 
moral support (1996, p. 1). Davey and Ham (2011) concluded from their research that, it is most useful as a 
constant reminder that a primary responsibility and task of the mentor starts with focusing conversations and 
attention on the mentee, and continues as a conscious attempt to empower the mantee in moving from ‘where 
they are at" to ‘where they want to be'. It was also a reminder for us to constantly ask of ourselves, as part of our 
own reflective practice: do we, how do we, and how well do we 'pay attention' to all of those professional 
learning principles and each of those professional learner preoccupations when we work with colleagues as their 
professional learning mentors?
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